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FOREWORD 
This guide provides teachers with direction in the important task of developing 
student's reading skills in French. It sets out a comprehensive framework for reading 
development, comprising the goals of reading, the stages of reading development, 
the philosophy of instruction, the recommended methodology, and suggested testing 
techniques. The guide also includes a series of appendixes which teachers may find 
useful. 
The focus of the guide is on teaching reading, as opposed to assigning reading. 
The emphasis is on student acquisition of techniques for efficient reading, through 
practice and under the teacher's guidance. The stages of reading development are 
outlined, along with the knowledge and techniques that students acquire as they 
progress towards the goal of direct reading in French. Generally, the stages of reading 
development correspond with the grade levels, although there is some overlap 
between stages. Most students will acquire the knowledge and techniques of Stages 
One and Two in grades four to six; they will progress through Stages Three and Four 
in the intermediate grades; in high school and beyond they will work at the level 
of Stages Five and Six. 
The stages of reading development are progressive; each stage follows from the 
preceding one. A solid foundation in the early stages of reading development is crucial 
to student confidence, motivation, and proficiency in the later stages. 
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GENERAL AIMS OF FRENCH 
SECOND LANGUAGE CORE PROGRAM 
I 
The French Core Program involves 
the teaching of French as a subject one 
period per day. It is the most basic type 
of second language program in our 
schools in terms of the attitudinal, 
cultural, and linguistic objectives it sets 
out to achieve. Students who graduate 
from the French Core Program will have 
a knowledge of French structure and 
vocabulary, some speaking, reading and 
writing skills, and an awareness and ap-
preciation of francophone culture, par-
ticularly French-Canadian culture. This 
represents a scope of knowledge and 
skills similar to that of other subjects. 
Concisely stated, the objectives of the 
French Core Program are as follows: 
1. To provide students with a funda-
mental knowledge of French gram-
mar_, pronunciation, and idiom; an 
active vocabulary of 3,000 - 5,000 
words;_ and about one hundred basic 
sentence patterns. 
2. To provide students with sufficient 
oral competency to make themselves 
understood in meaningful 
conversation. 
3. To enable students to read, with the 
aid of a dictionary, standard texts on 
subjects of interest ~o them. 
4. To enable students to write letters 
and free compositions clearly and 
correctly. 
5. To provide students with a basic 
knowledge and an appreciation of the 
culture and aspirations of French-
speaking Canadians. 
6. To enable students to resume the 
study of French in later life, if the 
desire or need arises. 
As the statement of the general aims 
of the French Second Language Core Pro-
gram indicates, proficiency in reading is 
an important outcome of second language 
study. Although different theories of se-
cond language instruction assign varying 
degrees of importance to reading, it is 
considered to be one of the four major 
linguistic skills. 
Reading has a prominent place in our 
present FSL Core Program. The basics of 
the skill are practiced in the elementary 
grades and reading texts are an integral 
part of French courses at the intermediate 
and high school levels. Reading is the 
skill in which students will likely have 
the greatest ability at the end of their 
second language study. It can be main-
tained at a high level long after the com-
pletion of formal studies, even when few 
opportunities for second language use 
exist. The present FSL Core Program 
emphasizes reading as a vehicle of learn-
ing and as a means of fostering cultural 
understanding. 
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READING FRENCH AS A SECOND LANGUAGE: 
CORE PROGRAM GOALS 
The overall goals for reading in 
French provide direction for teachers, 
who are responsible for the important 
task of developing students' reading skills. 
Reading is a developmental process: the 
learner becomes a fluent second language 
reader by acquiring the linguistic 
knowledge and techniques essential to 
effective reading. It is important that the 
teacher structure learning, over the long 
term, in such a way as to encourage 
students to develop the attitudes and 
skills outlined below. It must be clear to 
both teacher and students that while the 
class is striving to attain a short range ob-
jective it is also in the process of achiev-
ing the foll9wing overall goals: 
1. To read processing content in French 
rather than immediately converting it 
to the first language. 
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2. To develop the skill of reading as a 
support skill for understanding, 
speaking, and writing. 
3. To obtain information from materials 
containing visual and/or contextual 
clues and a limited number of un-
familiar lexical items. 
4. To read aloud, with correct pronun-
ciation and intonation, phrases, 
sentences, and passages in French . 
5. To read articles, magazines, and 
books for pleasure. 
6. To develop a base for later study 
related to a specific purpose, such as 
literary analysis, research, or 
translation. 
READING DEVELOPMENT 
Reading is very important in second 
language learning. It is a receptive skill 
involving cognitive processes similar to 
those of listening; both skills require a 
passive knowledge of vocabulary and 
structure which enables the learner to 
decode messages. Reading serves as the 
focal point between speaking and writing 
skills; it consolidates them and contributes 
to their further development. Through 
reading, the teacher can introduce the stu-
dent to a variety of printed media, in-
cluding materials that foster cultural 
understanding. 
Rivers describes the role of teachers 
in teaching reading: 
Contemporary teachers of languages try to 
understand the processes involved in the 
reading of a written text .... They then plan 
learning experiences to help their students 
develop habits of reading which will lead 
them to direct comprehension of the text, 
without resort to translation into their native 
language. 1 
The Reading Process 
The learner must attend to many 
aspects of language when reading a 
passage in French. At the most basic 
level, s/he must be able to recognize 
sound patterns represented by graphic 
symbols, identify their combinations as 
language units, recognize structural clues, 
and distinguish word groupings and their 
relation to other word groupings. From 
the various clues, s/he must, at a glance, 
be able to anticipate what follows, while 
holding in her /his immediate memory the 
inconclusive elements from the preceding 
'Wilga Rivers, Teaching Foreign-Language Skills 
(Chicago: The University of Chicago Press, 1981), 
p. 259 
lines. Up to this point in the reading pro-
cess, the learner's efforts are directed at 
recognition of the language code in its 
graphic form. For fluent reading, these 
processes must occur automatically. 
Once these processes have occurred, 
the reader is free to attend to the message 
being communicated. The message is con-
tained in the coding: the reader's task is 
to deduce from the context the global 
meaning, including identification of un-
familiar elements through their usage. At 
the completion of this phase, the learner 
has read the passage with comprehension. 
The preceding two paragraphs 
describe the responsibilities of the learner 
in reading a passage. It bears repeating 
that these steps relating to identification 
of the code must occur automatically, 
thus leaving the learner free to concen-
trate on retaining information and predic-
ting upcoming information. The 
fundamental nature of these reading 
processes underscores the importance of 
reading materials of suitable difficulty and 
the necessity of adequate aural-oral 
preparation before reading is commenced. 
Stages of Reading Developntent 
There are six stages of reading 
development. 2 The stages are clearly 
delineated and appear to impose a lock-
step progression upon reading develop-
ment; however, the relationship between 
student performance and the stages of 
reading development is a dynamic one. 
2 Rivers, pp. 268-286. 
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This simply means that students may per-
form adequately at Stage Three, yet re-
quire further practice in specific elements 
from earlier stages. Therefore, although 
this guide focuses on reading at the in-
termediate and senior levels (Stages Three 
to Six), Stages One and Two are also 
presented. In their approach to reading, 
teachers should take into account that the 
learner, in developing reading skills, 
likely operates at several of these stages. 
Stage One : The Introductory Stage 
The introductory stage of reading 
development can be divided into the 
substages of recognition reading and 
sound/symbol correlation. As the name 
suggests, recognition reading involves 
students learning to read what they 
already understand, with the amount of 
material used for this purpose increasing 
as student proficiency develops. When 
students have learned to read for recogni-
tion, they should be able to do the 
following: 
1. Recognize without difficulty, in 
written form, most of the expressions 
they have learned orally. 
2. Use correct pronunciation, pace, and 
intonation when they read orally. 
3. Use written language to help them in 
games, songs, and exercises. 
Upon n1astery of recognition reading, 
the class proceeds to learn the basic 
symbols for the sounds of the French 
language. Student mastery of these 
sound/symbol relations is extremely 
important. Students' ability to read well 
depends on them to a great extent, and 
so, too, does their ability to spell and 
write correctly. It will likely be 
neccessary to frequently review the 
sound/symbol relationship. When 
students have learned the sound/syn1bol 
relations of French, they should he able to 
do the following: 
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1. Spell out words in French letters 
from a story read aloud by the 
teacher. 
2. Read aloud sentences that they have 
heard and read. 
3. Read short passages consisting of 
familiar vocabulary and structures. 
4 . Complete spot dictations composed of 
previously learned material. 
Stage Two: Familiarization 
This stage involves the reading of 
rearrangements and recombinations of 
familiar materials, hence the name 
"familiarization". The reading is carried 
on simultaneously with the teaching of 
sound/symbol relations so that students 
can recognize meaningful segments of 
~hought and read in coherent word group-
ings. As a result of this activity, students 
should be able to do the following: 
1. Read correctly simple selections 
containing known lexical and gram-
matical items. 
2. Read recombined materials and 
answer questions orally and in 
writing. 
Stage Three: 
Learning the Techniques 
In Stage Three of their reading 
development, students begin to read 
directly materials that develop familiar, 
uncomplicated themes. At this stage, 
greater emphasis is placed on meaning, 
the main goal being reading with com-
prehension. Gradually, as well, unfamiliar 
materials are read, to introduce students 
to written style and more complicated 
structures. Vocabulary at this point is 
largely known; the n1eaning of new 
. 
' 
vocabulary is easily deduced from illustra-
tions, cognates, and context. At this stage, 
students should be able to do the 
following: 
1. Read selections directly in French 
and write down the main ideas. 
2. Use with skill the techniques of word 
building, visual skipping, and 
intelligent guessing. 
3. Read a story without an ending and 
suggest possible conclusions. 
4. Summarize a paragraph or a short 
story. 
5. Use resources such as unilingual dic-
tionaries and grammars to help refine 
their reading comprehension skills. 
Stage Four: Application 
Application, the fourth stage in the 
development of reading skills, should be 
initiated sometime after students have 
been working at Stage Three. The em-
phasis in Stage Four is on reading to ap-
preciate and use the ideas contained in 
the text. Reading selections are suited to 
student language competence; they 
generally avoid complex style and 
specialized vocabulary. Students practice 
the techniques of Stage Three on a wider 
range of reading passages, to enable them 
to build vocabulary fairly rapidly. It 
should be noted, however, that much of 
this vocabulary will be at the level of 
recognition of meaning. As reading selec-
tions gradually increase in difficulty, 
teachers may note imprecise interpreta-
tion from time to time; this is to be 
expected. The teacher, while allowing 
students to perfect the various techinques 
of reading, should ensure that they clearly 
understand the main idea. By the end of 
Stage Four, students should be able to do 
the following: 
1. Read selections directly in French 
and identify the major story line. 
2. Establish the time and place of the 
story and the sequence of events 
both logical and chronological. 
3. Find details which support the major 
ideas of the story. 
4. Read extensively at this level for 
personal pleasure and information. 
5. Read aloud excerpts from selected 
materials with an acceptable level of 
oral proficiency. 
Stage Five: Expansion 
At this stage, students begin to read a 
variety of texts in their original form. 
While it will still be necessary for the 
teacher to select materials with care and 
assist students periodically with 
vocabulary, reading at this point is a 
refined skill that students use to scan for 
information and to extract major ideas 
and arguments from a text. Intensive 
reading will be used to discover and 
appreciate literary techniques. Extensive 
reading should allow students to pursue 
their own interests. During this stage, 
students will use reading in French to do 
the fallowing: 
1. Extract ideas and arguments from a 
text. 
2. Discuss the content of a text and 
interpret the author's point of view. 
3. Anticipate the dt: 'f·elopment and 
outcome of a passage and draw 
conclusions about the content. 
4. Develop imagination, literary 
appreciation, good judgement, and 
discriminative reasoning. 
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Stage Six: Autonomy 
Autonomy describes the stage at 
which students are capable of pursuing 
independent reading on topics of special 
interest. A student at this level is able to, 
for pleasure and profit, read texts of 
moderate difficulty in the original, with 
direct association of meaning. 
Practical Considerations in 
Teaching Reading 
It is useful here to consider two i1n-
portant issues related to the teaching of 
reading in French second language. 
Transfer 
Students differ in their first language 
reading ability; differences can likewise 
be expected to occur among students in 
second language reading ability. It should 
also be noted that specific skills in the 
first language are not necessarily transfer-
red to the second language; hence, a ma-
jor concern of the teacher should be to 
assist students to transfer reading skills 
from English to French. While some 
transfer of reading skills can he observed, 
it appears that this transfer occurs to a 
greater degree from second language to 
first language, rather than vice versa as 
might be expected. 
Student Background 
Student background in reading in 
grade seven also deserves some attention. 
Students completing the elementary 
French Program should have a solid aural-
oral base in French and have some 
knowledge of sound/symbol relationships, 
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and they should also have completed 
recon1bination readings. Hence, they are 
ready, after some review of Stages One 
and Two, for Stage Three: ''Learning the 
Techniques". Students who enter the 
French Program in grade seven will be 
receiving their first exposure to the 
language; therefore, they will require a 
considerable period of aural-oral training 
and practice in sound/symbol relations 
before undertaking recombined reading. 
These activities are very important to the 
development of reading skills - establish-
ment of a solid aural-oral base and 
mastery of sound/symbol relations are 
essential to the development of fluency in 
reading. 
Intensive and Extensive Reading 
It is useful to distinguish between 
intensive and extensive reading at this 
point. Intensive reading is related to 
student progress under the teacher's 
guidance. It concerns the student learning 
the techniques of reading and using them 
in structural analysis and for vocabulary 
expansion. Intensive reading also involves 
the use of materials at the student's 
instructional level. The purpose of exten-
sive reading is to provide the student with 
opportunities to read directly and fluently 
in French. The student reads materials of 
interest at her/his own pace and accor-
ding to her/his individual ability. Usually, 
rnatcrials for extensive reading have a 
level of difficulty below the student's 
instructional level. 
This guide deals mainly with "skill 
getting" and ''skill using" related to 
intensive reading. However, teachers 
must keep in mind that reading is an in-
dividual skill; at some point, materials 
suited to individual interests and ability 
levels will be required. Reading for 
interest and pleasure is the ultimate goal 
of the reading program. 
PHILOSOPHY OF INSTRUCTION 
Reading, like understanding, speaking, 
and writing, is largely an individual skill; 
hence, the learner has a key role to play 
in its development. The learner essentially 
controls the mental assets and mental 
activity to be applied in learning and 
using the skill. The teacher should 
recognize this fundamental role of the 
learner, and where possible, capitalize on 
it . 
Classroom practice should be based 
on the concept that ''learning resides 
within the learner'' . In this context, the 
teacher's task is to organize reading 
material in such manner as to make it 
meaningful to students. The teacher must 
consider what students already know and 
introduce content so that students can 
relate it to their existing fund of 
knowledge. For new information to be 
meaningful, students must be able to 
relate it to knowledge and experience 
they have already acquired. 
Although students have likely had 
instruction in reading in French in 
elementary school, their frame of 
reference is still the English language. 
This gives rise to some important points 
that teachers should consider: 
1. For fluent reading in French, 
students must develop automatic 
mastery of French sound/ symbol 
relations. This will reduce in-
terference from English. 
2. Students must be trained to read 
directly in the second language. This 
requires that students learn specific 
techniques. 
3. Students must be sufficiently 
prepared before they are required to 
read directly in French. 
'f eacher support and encouragement 
are important in the development of 
students' reading skills. Teachers should 
show enthusiasm for the reading content 
and encourage students to want to read. 
Each reading selection should be intro-
duced orally; also, students must be 
informed of what they are expected to 
learn. Teachers should provide tools that 
make reading possible and enjoyable, to 
boost students' confidence in their ability. 
Teacher support and encouragement are 
indispensible to reading experiences in 
the French Program. 
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METHODOLOGY 
The teaching of second language 
reading flows directly from the skill 
sequence of language learning. The 
natural sequence in the development of 
these skills is first aural-oral and then 
reading and writing. Lado underscores the 
importance of this sequence: 
... to teach reading and writing before the 
student knows the language may scern 
reasonable , but it gives the students the false 
idea that the letters have the same value as 
the sounds and that the sounds are the sarnc 
in both languages.' 
Oral production therefore provides the 
basis for the introduction of reading 
second language (Stage One). In grade 
seven, the teacher must ensure that 
students know the sound/symbol 
relationships and have had reading 
recognition practice (Stage One and Stage 
Two) before s/he introduces them to 
reading for comprehension (Stage Three). 
Students must be taught to identify 
French sound/symbol relationships if they 
cannot already do so. Knowledge of 
sound/ symbol relationships helps students 
overcome the problem of associating 
written symbols with sounds in English. 
Most students are ready for Stage 
Three in grade seven. At this stage, the 
emphasis is on teaching the techniques 
useful for extracting meaning from the 
reading content. The teacher n1ay 
periodically be required to review 
sound/symbol relationships, but will 
concentrate primarily on helping students 
acquire techniques which facilitate 
independent reading at later stages. 
As students proceed through Stage 
Three and Stage Four their linguistic 
development should reach a level where 
they can auton1atically identify the 
:K. Lado. f ,an~uil~t· Tt·a,:hin~ : ,.\ S(. ·i<·ntilic 
' ' . 
.-\pproach (Nt·w York : i\1t · (~r;1vv · llill l\yt·r~on , }qtd) . 
p . 11 . 
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sound/symbol relations and use specific 
skills to understand content at their 
instructional level. Once the learner has 
acquired this basic competence, 
s/he can apply it to further her/his 
linguistic knowledge and skill 
develop1nent. At this point s/he is ready 
for n1ore independent work . 
Although there will be 111uch lt'ss 
teacher direction and control once the 
student has entered Stage Four of his/her 
reading development, some teacher 
guidance may still be necessary as 
students progress from Stage Four to 
Stage Six. The teacher's task is to help 
students practice and refine the skills that 
they have already acquired. This practice 
may involve assigned reading with study 
outline, reading involving the use of 
specific techniques, reading to develop 
dictionary skills, and reading for pleasure. 
The stages of reading outlined earlier 
in this guide imply a marked change in 
the role of the teacher after Stage Three. 
During Stages One to Three, the approach 
is characterized by a high degree of 
teacher direction and control. This is 
necessary in order to help the student 
establish the sound/symbol relations at 
Stages One and Two; it is also necessary 
in order to help students learn the 
techniques for extracting the message 
without recourse to word-for-word 
translation at Stage Three. Intensive 
teacher direction and control through 
Stages One to Three prepares the student 
for independent reading in Stages Four to 
Six. After ensuring that students have 
adequate control of Stage Three reading 
techniques , the teacher assigns 
independent reading and assumes the role 
of resource person. 
Techniques for 
Reading Developntent 
The stages of reading development 
and methodology for teaching reading 
have been treated extensively in earlier 
sections of this document. At this point, 
the focus will again be on the stages of 
reading development; however, the 
emphasis will be on specific techniques 
for each stage. The techniques included 
here are not prescriptive: Teachers should 
use any techniques they find effective for 
their purposes. 
Stage One: 
The Introductory Stage 
The introductory stage is usually 
preceded by prereading, a period of 
aural-oral activity in which students learn 
the alphabet, do imitation and repetition 
practice, and learn short phrases, 
expressions, and dialogues. Recognition 
reading and sound/symbol decoding make 
up the introductory stage and provide 
students with the basics for future 
proficient reading. 
Recognition Reading 
1. Alphabet. Allen and Valette 
( 1977) recommend that students 
learn the alphabet in French so 
that they can use it on the many 
occasions that call for its use. 
They recommend that the letters 
be taught in groups that sound 
alike, and put into the proper 
sequence. The groups are B CD 
G P T V W; F L M N R S Z; I J 
X Y; A H K; Q U,· D; E. Allen 
and Valette also suggest using 
famous initials as a means of 
practicing the letters; for 
example, G.L. - Guy Lafleur. 
2. Well-known oral elements are 
presented for reading by 
recognition . Methods of 
presentation can range from 
flashcards to dialogues that 
students know. Care should be 
taken to ensure that students are 
reading the word groupings and 
not simply reciting them from 
memory. 
3. Minimal pairs and contrasting 
sentences serve to focus student 
attention on pronunciation 
differences: for example, de/du; 
11 vient demain/Ils viennent 
demain. 
Articulation, intonation, rhythm, and 
st rcss influence cornprehension. In 
recognition reading, the teacher should 
provide for adequate practice . 
Sound/Symbol Relationships 
A solid grounding in sound/ symbol 
relationships is extremely important as 
students' ability to read, spell, and write 
depends on them. Teachers may refer to 
the symbols of the International Phonetic 
Association (Appendix A) or La Graphie 
des Sons (Appendix A) for examples with 
which to practice sound/symbol 
correlations. 
Initially, the teacher uses known 
words to represent key sounds. Students 
should be aware of those sounds likely to 
cause difficulty and be given guidance in 
how to farm unfamiliar sounds. Teachers 
should describe how the sounds are 
made, use pocket m~rrors for student 
practice, and also break up difficult sound 
combinations and then rebuild them. 
Some Suggested Techniques 
1. The teacher should study the selec-
tion in advance, focus on a particular 
sound that occurs fairly frequently in 
the passage, and teach students to 
identify the letter(s) representing that 
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sound and how to pronounce it; e.g., 
the letter e. Make a flashcard with 
the letter e. Have students practice 
the sound of this letter. Give 
students some examples of words 
with this sound; e.g., cerise, chemise 
(Appendix A). Have students add 
others. 
Select words from the reading 
passage with the letter e. Practice 
saying them in class. Have the stu-
dent make a list of words from the 
passage with e. Practice saying them. 
Make up sentences together in class 
using words that have the letter e. 
Write these sentences on experience 
chart paper (or any large sheet of 
paper) and put them on the 
classroom wall. Use them to review 
the sound when necessary. 
2. Have students identify the sound 
when presented orally by the teacher 
in long words. 
3. Have students listen to a sentence, 
and from three sentences on their 
paper identify the sentence they have 
heard. 
4. The teacher may distribute a sheet 
containing a list of numbered words. 
The teacher calls a number; the stu~ 
dent reads that word. 
5. When a particular sound causes dif-
ficulty, that sound can become the 
"sound of the week". For example, 
the whole class practices [y] in "As-
tu du jus?" Students then perform 
the expression individually while the 
remainder of the class judges the 
effort as acceptable (green card) or 
unacceptable (red card). Teachers 
might also ask students to provide 
examples of words that contain a 
given sound. 
6. The teacher prints two columns of 
words on the chalkboard. As the 
teacher reads each word, students 
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repeat the sound represented by a 
particular letter(s). Students can be 
asked to identify what vowels occur 
after a particular letter. 
Accent markers are very important in 
French, as they represent either different 
sounds or different functions of words 
which would otherwise be identical. 
Accent aigu corresponds to an acute 
angle: ecoute and ecoute. Accent grave 
corresponds to a wide angle: f re re and 
derniere. Circonflexe appears on all 
vowels, but mainly e; it often replaces an 
s which has disappeared from some 
French words: chateau - castle; Foret -
forest; ile - isle; hopital - hospital. Accents 
grave and circonflexe indicate sound 
variations and also distinguish words 
according to their functions: a versus a; 
ou versus ou; la versus la; du versus du. 
Cedille is placed under c only before a, o, 
and u so that it may be sounded like s: 
<;a, lec;on , rec;u. Apostrophe in French 
always represents the suppression of a let-
ter: cfi'est a moi; je la11ai. 
Interference 
Interference from the first language is 
usually encountered by second language 
learners; it occurs when students apply 
the sound system of their first language to 
the second language. It can be a source of 
frustration for students and teacher as it 
impedes the development of near-native 
pronunciation and fluent reading. The 
most important means at the teacher's 
disposal for dealing with interference is 
sound/symbol relations. Once mastered 
by students, and reviewed occasionally, 
the sound/symbol relations become a 
technique that the learner can apply to 
new language. Interference from English 
can be eliminated almost entirely by ef-
fective control and application of 
sound/symhol relations. 
In the gradual transition to reading in 
French, students, because of a lack of 
skills or a feeling of insecurity about the 
task - likely both - exhibit a tendency to 
• 
read words as isolated entities rather than 
as phrases and breath groups. Stopping on 
individual words interrupts the flow of 
the selection and, consequently, increases 
the difficulty of the passage. From the 
outset in reading development (recogni-
tion reading), it is important that students 
read at a proper pace. The teacher can en-
courage students to develop and maintain 
a suitable pace at this stage and 
throughout the reading experience by the 
technique of timed reading contests. A 
stopwatch should be used regularly in 
oral reading; it is a means of evaluating 
reading speed and comprehension and it 
also introduces an element of excitement 
to the task. To gradually build up in-
dividual reading speed, recognition 
reading and later oral reading can be done 
in groups with more attention paid to the 
individual reader as proficiency develops. 
It is also recommended throughout the 
stages of reading development that the 
teacher read short passages to the class . 
This provides students with the oppor-
tunity to hear selections read correctly 
and also to participate in listening com-
prehension activities. 
Stage Two: Fantiliarization 
The teaching of sound/ symbol cor-
respondence begun in Stage One con-
tinues as students commence reading new 
combinations of familiar materials. These 
recombined materials are slightly more 
challenging than those used for recogni-
tion reading; they represent an attempt to 
keep interference from English to 
a minimum while requiring students to 
apply their knowledge of sound/symbol 
relations. 
The following specific techniques are 
recommended for use in the f amiliariza-
tion stage of reading development: 
1. The teacher prepares a 
transparency with the individual 
lines of a paragraph presented in 
any order. Each line is 
numbered for easy reference 
and students must rearrange the 
sentence into a logical 
paragraph. 
2. The teacher provides students 
with a passage in which key 
words are missing. As the 
teacher reads the story aloud, 
students must fill in the key 
words. 
3. The teacher presents a short 
paragraph to students orally and 
then shows the paragraph to 
students on a transparency. 
Students are asked to underline 
phrases that they recognize. 
They should also attempt to in-
f er the meaning of unknown 
items from the context. 
4. The teacher reads a story aloud 
to students and writes the key 
words on the board. After prac-
ticing the sounds represented in 
the words, students are asked to 
provide sentences for each 
word. The teacher writes the 
sentences on the board and 
leads students to organize them 
into a story. 
Stage Three: 
Learning The Techniques 
In both Stages One and Two, oral 
reading is the major vehicle of reading 
development. With the onset of Stage 
Three, it is time to place greate~ emphasis 
on meaning. Although oral reading still 
maintains an important place in overall 
reading development, Stage Three is con-
cerned mainly with techniques necessary 
for effective reading. Generally, students 
in grades seven and eight are ready to 
read for comprehension; however, it 
should be noted that periodic review of 
the major knowledge and skills of Stages 
One and Two will likely be necessary and 
desirable. 
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It is important that teachers encourage 
students to read directly in French. 
Reading directly in the second language 
has two major advantages: it enables 
students to better grasp the totality of the 
meaning of a reading selection and greatly 
improves their capability to discuss the 
content in French. It should be noted that 
in the early stages reading directly in 
French will be a great challenge for 
students, but with acquisition of the 
techniques of reading and practice over 
time, students should make substantial 
progress toward this goal. 
The teacher plays a crucial role in this 
important stage of reading development. 
First and foremost, the teacher must pre-
sent the many techniques and strategies 
students can employ in reading and, 
through guided, practice, train students in 
their proper usage. It is reasonable to ex-
pect that training students to apply the 
various strategies outlined for this stage 
will be an ongoing process to the end of 
high school. The teacher must also 
motivate the student to read. This should 
be done by preteaching new sounds, 
vocabulary, and structures in a mean-
ingful context. The teacher also provides 
students with relevant sociocultural 
information as part of a brief introduction 
to the content. The teacher and students 
explore the reading selection together, 
paying special attention to specific 
passages which may cause difficulty. In 
this phase, the teacher guides the students 
through the content, drawing from the 
knowledge and techniques they already 
possess which allow them to determine 
first the overall meaning and gradually, 
specific information. This guided 
approach also provides the teacher with 
an ideal opportunity to suggest other 
techniques to enhance students' reading 
proficiency. Selections dealt with in this 
manner can then serve as a basis for oral 
work and written exercises. With the 
gradual increase in student expertise 
during this process, some opportunity 
should be provided for extensive reading; 
care in the selection of this content 
should ensure a degree of difficulty below 
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the students' instructional level and some 
consideration of individual student pro-
gress and interests. 
Expecting a Message. Students should 
expect a message as the purpose of their 
reading. During the oral introduction to a 
selection by the teacher, each reader will 
have certain expectations about the 
message contained in the passage. The 
title, author, length of the text, illustra-
tions, the first lines, and the cir-
cumstances under which the selection is 
presented all influence the meaning 
students expect to receive. After the first 
few lines, students greatly modify their 
expectations; it is this process of interac-
tion between the reader's initial expecta-
tions and the incoming message that 
results in meaning. At this point in 
reading, the focus is clearly on the overall 
meaning of the printed text. As students 
become more proficient at decoding 
meaning, they proceed to other techni-
ques to help them read more quickly and 
more precisely. 
Visual Skipping. Students have a 
tendency to read individual words in 
French. They think they must know (look 
up in a dictionary) every single item 
before attempting to make sense of a text. 
Training in visual skipping enables 
students to read for main ideas with con-
fidence by demonstrating that isolated 
words or specific details are not necessary 
for global understanding of a passage. 
Essentially, students learn in a line-by-line 
examination of a text to discover that 
information (words) makes that text com-
prehensible. Emphasis is clearly on 
establishing the meaning of the text 
without undue stress on the unknown 
items: hence, such questions as ''who?'', 
"what?", "where?", "when?", "why?" 
and "how?" help to focus student atten-
tion on the points essential to the 
message. Obviously, in the process of 
visual skipping students will encounter 
unfamiliar items crucial to the text's 
. 
meaning. 
Intelligent Guessing. Intelligent guess-
ing is an important reading shortcut; it 
involves students attempting to inf er the 
meaning of particular items from clues 
contained in the context or from their 
own knowledge and experience . Guessing 
places certain demands on students: they 
must accept some uncertainty about 
specific items as they proceed further in 
the text and they must feel confident that 
guessing is a technique that works for 
them. Without doubt, the teacher plays an 
important role in student acquisition of 
this technique. Class practice with short 
simple exercises will demonstrate how 
intelligent guessing contributes to effec-
tive reading. Such practice is crucial in 
view of the student's tendency to stop at 
every unknown item. Familiar words help 
unlock meaning, as does a study of their 
placement in relation to each other 
(structural clues). Rivers suggests that the 
fallowing aid in the detection of 
meaning:' 
.1. Parts of speech, persons and 
tenses of verbs, words introduc-
ing phrases (dans, en, depuis) 
and clauses (depuis que, pendant 
que, avant que}. 
2. Adverbs of time, place, and 
manner (demain, souvent, y, la, 
bien, trop). 
3. Indicators of interrogation 
(Qu'est-ce que?, Quand?, Ou?, 
Comment?, Pourquoi?}. 
4. Negation (ne-pas, ne-jamais, 
ne-rien). 
The logical sequence of events will 
also provide students with clues to mean-
ing. Students likely use logical sequence 
as an effective technique for reading in 
English: The teacher should point out 
that it can be equally effective in French. 
" Rivers , p. 266. 
Vocabulary Building 
It is obvious that a wide vocabulary 
facilitates reading. Students must possess 
both an active vocabulary (words and 
expressions that can be used auto-
matically) and a passive vocabulary 
(words which are understood) of high 
frequency items. It is useful to draw 
attention to the distinction between active 
and passive vocabularies as students 
sometimes operate on the false premise 
that they must learn to use every lexical 
item they encounter, and, consequently, 
feel overwhelmed. A solid vocabulary 
base enables students to read directly in 
French more easily and to use reading as 
a means to expand their vocabulary. Some 
vocabulary building activities include a 
study of cognates, practice in recognizing 
verb forms and other structural elements, 
word association, and writing simple 
definitions. 
1. See Appendix B for a list of 
cognates. While cognates appear 
fairly obvious to the sophisti-
cated language learner, students 
in grades seven to twelve need 
some training in their identifica-
tion; they also need to be able to 
recognize "faux amis". Cognates 
other than faux amis can cause 
difficulty because of spelling and 
pronunciation differences. 
2. The use of structural clues 
depends upon the students' 
knowledge of how various 
language elements relate to each 
other. Students need to know 
how verbs are conjugated (in-
cluding c< ·P;mon irregular 
verbs), be able to use etre and 
avoir, and recognize and unders-
tand verbs met for the first tLnL 
from their context. When 
students know the function of a 
word in a sentence, it helps 
them use the technique of in-
telligent guessing. 
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3. Sometimes, a particular topic or 
words in a sentence provide 
clues as to the meaning of an 
unfamiliar word by means of 
word association. Words of the 
same family provide clues to 
understanding and opportunities 
for vocabulary expansion. 
4. Unfamiliar vocabulary is best 
approached through simple ex-
planations or descriptions in 
French or through substituting a 
word students know for the 
unfamiliar i tern. It is also 
sometimes possible to restate a 
sentence more simply (para-
phrase) or use an antonym to 
clarify meaning. The bilingual 
dictionary is very complex and 
is usually a cause of further 
student difficulty. It is also time-
consuming and tedious to use, 
and contributes little to profi-
cient reading in French. After 
all, the purpose is to make it 
possible for students to read 
with comprehension in French 
and to increase their vocabulary 
while doing so. 
Resources 
At this stage, the two most useful 
resources for students learning to read are 
dictionaries and basic grammars. Since 
the purpose is to read with comprehen-
sion, students should use simple unilin-
gual dictionaries. Basic grammars should 
be available in the classroom for student 
reference. The process of reading com-
prehension is composed of the following 
elements: 
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1. Recognition (passage is in front 
of the reader). 
2. Recall (learner applies previous 
knowledge and experience to 
passage). 
3. Inference (learner n1akes judge-
n1ents about rneaning). 
4. Reorganization (learner sees the 
passage as a whole). 
The following are specific techniques 
that students should be able to draw upon 
when reading directly for comprehension. 
1. When reading for information, 
students use an outline to guide 
their efforts. The outline can 
consist of true/false statements 
about the content, statements 
with factual errors requiring cor-
rection, sentence parts for 
matching, and questions based 
directly on the content. 
2. Occasionally, students are re-
quired to formulate their own 
questions on a reading selection. 
These can serve for oral discus-
sion of the content by the whole 
class. 
3. Students practice summarizing 
particular passages. 
4. Students do timed reading of 
passages and complete compre-
hension questions. 
5. Students read a passage without 
an ending and are required to 
suggest possible conclusions. 
6. Given a passage without a title, 
students have to suggest possible 
titles. 
7. With a checklist to guide discus-
sion, students review and 
discuss the selection in question 
with other students. 
A special note of caution is necessary 
concerning oral and written activities that 
are based on reading comprehension. The 
teacher should organize follow-up 
activities that focus on the main story line 
and major ideas presented in a particular 
selection. If the emphasis in such activi-
ties is on insignificant details or facts of 
minor consequence, the goal of reading 
for con1prehension will not be realized. 
Students will fall into a total translation of 
each reading text with an end result of 
frustration. When questions in the text 
require students to know insignificant 
details, they should be omitted. Teachers 
should ask students to answer only those 
questions that teachers themselves can 
answer after a single reading. 
Dictionary Skills 
Dictionary skills play an important 
role in reading comprehension and, more 
particularly, in vocabulary expansion. It 
should not be assumed that students can 
effectively use dictionaries, particularly 
unilingual ones. Unilingual French 
dictionaries should be the major resource 
of the class and students should be taught 
how to use them (and how to avoid them 
when not absolutely necessary). One 
technique for developing students' 
dictionary skills is as fallows: 
The teacher explains in French 
the meaning of some known lexical 
items. Then, under teacher guidance, 
the class looks up these words and 
discusses the way in which the 
dictionary defines them. Next, the 
class proceeds to look up several un-
familiar words and tries fitting the 
different definitions in the context in 
which the class is working. This 
activity will lead students to use the 
unilingual dictionary with confidence 
and perception. The more students 
practice, the more precise t?ey will 
become in their understanding and 
the less they will need to resort to 
using bilingual dictionaries and 
translations. 
Stage Four: Application 
Stage Four of reading development 
corresponds to senior high school. 
Essentially, this stage represents further 
reading practice on a wider range of 
passages as students c~ntinue th~ pro~ess 
of mastering the techniques outlined in 
Stage Three. More attenti?n is, how~ver, 
devoted to extensive reading. Materials 
for extensive reading are usually of 
various levels of difficulty and include 
magazines and newspapers, graded 
readers, stories, and novels. These 
materials cover topics of interest to 
students and can be read by students with 
reasonable ease. Extensive reading pro-
vides an opportunity for individualized 
reading programs in which stude?ts select 
their own content at the appropriate level. 
Such activity also allows the teacher to. do 
remedial work on skill development with 
small groups, should it be necessary. 
Stage Five: Expansion 
Stage Five offers students further 
opportunity for refinement of Stage Three 
reading strategies, as well as son:e 
appreciation of literary style. This stage 
roughly coincides with Levels Two and 
Three in senior high. 
Stage Six: Autono01y 
Few students will reach the stage of 
autonomy in reading at the high school 
level. It does, however, represent the 
ideal in terms of a successful second-
language reading experience, and is the 
lofty goal that some 0-.udents will achieve 
through personal initiative or further 
study. 
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TESTING 
Reading is a major skill that students 
develop in the French Core Program and 
therefore it occupies a significant portion 
of instructional time. The assessment of 
student progress in reading must reflect 
the amount of time devoted to it in 
instruction. It mu.st also be based on the 
aims and objectives for reading and the 
specific approaches used to teach it. The 
testing procedures at any level will 
depend largly on the students' stage(s) of 
reading development because each stage 
requires specific question types. 
There are basically two types of 
reading tests: 
(a) oral reading 
(b) reading for comprehension 
In Stages One and Two of reading 
development, oral reading techniques are 
the most appropriate for assessing student 
progress. Stages Three to Six are more 
closely related to student understanding 
and it is therefore more appropriate to 
assess comprehension. It is recommended 
that, from time to time, teachers use both 
types of testing procedures. in order to 
fully assess students' reading skills. 
Reading should be tested on a regular 
basis along with the other linguistic skills 
of the French Core Program. Teachers 
should use a variety of techniques for this 
purpose, in accordance with the different 
stages of reading development. At the 
intermediate and senior high levels, 
roughly 20-250/o of instructional time is 
devoted to reading; hence, a similar 
weighting should be given to this skill in 
testing. 
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The fallowing are guidelines for 
constructing tests to assess student pro-
gress in reading. 
1. Include a variety of question 
types with items ordered from· 
easiest to most difficult. 
2. Provide clear directions plus an 
example. 
3. Word specific items with care. 
4. Test language use as opposed to 
language knowledge. 
5. Provide students with adequate 
opportunity to prepare for tests. 
Specifics 
At the intermediate level, testing 
techniques will initially focus on oral 
reading; later, when students are 
operating at Stage Three (probably grades 
eight and nine), techniques concentrating 
on comprehension are more suitable. At 
the senior high level, question types tend 
to be of a more global nature. The follow-
ing are spec~fic techniques which may be 
used to teach and test both oral reading 
and comprehension. 
1. Students pronounce words 
encoding key sounds presented 
on flashcards. 
2. Students identify sounds pre-
sented orally by the teacher in 
longer words. 
3. Students hear a sentence and 
from three sentences on their 
paper must identify the sentence 
they have heard. 
4. Students do oral reading of 
learned content. Teacher listens 
for only that particular item 
identified for testing. For 
example: (pronunciation) "La 
sour(is) est petite." (Intonation, 
elision, and liaison can also be 
tested in this manner.) 
5. As students read aloud a short 
passage, the teacher rates their 
rhythm and fluency. (This 
requires an overall rating on a 
scale of 1-5). 
6. Students read orally recombina-
tions of learned materials with 
correct pronunciation, intona-
tion, rhythm, and fluency. (This 
type of activity should have a 
set time limit.) 
7. Students read short passages 
which include some unfamiliar 
vocabulary and structures, and 
complete multiple choice items 
on the content. 
8. Students complete multiple 
choice with the most appropriate 
response. For example: 
]e mange (a) le lait. 
(b) le chocolat. 
(c) le table. 
9. Students indicate whether a 
short statement under an illus-
tration is true or false. 
10. Students find the "intruder" in a 
group of words. 
11. Students select the correct 
description of a picture from 
two or more descriptions. 
12. Students identify whether a 
stat c n1 en t is true or false. 
13. Students select the logical 
completion. For example: 
]e mange (a) Elle a soif. 
(b) Elle a {aim. 
(c) Elle a sommeil. 
14. Students match sentence parts to 
make logical sentences. 
15. Students rearrange a list of 
sentences in logical order. 
16. Students write answers to 
comprehension questions on a 
passage. (This activity can be 
done with a set time limit also.) 
17. Students identify three (four, 
five) main ideas from a 
selection. 
18. Students complete a cloze test. 
This test is designed to test over-
all understanding of a passage as 
well as ability to use vocabulary. 
In a cloze test, the first and last 
sentences are left intact, while 
every 9th word (10th, 8th, 5th) 
has been removed and replaced 
by a blank. Obviously, the level 
of difficulty increases as the 
number of words between the 
blanks decreases. The teacher 
should inform students whether 
only a specific word is accep-
table or whether a synonym 
may be provided. 
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REFERENCE LIST 
This short list contains student 
materials for intensive and extensive 
reading, and teacher references (grammar 
texts, dictionaries) . Materials are 
organized in accordance with the partic.u-
lar stage of reading development at which 
they would be most appropriate. This is 
by no means an exl1austive list; teachers 
should consult any other sources they 
find useful . 
Stages One and Two 
Student References 
1. Academic Press Canada 
55 Barber Greene Road 
Don Mills, Ontario 
M3C 2Al 
Contes du Petit Chat Nair 
2. Addison-Wesley Publishers Ltd. 
26 Prince Andrew Place 
P.O. Box 580 
Don Mills, Ontario 
M3C 2T8 
Le voilier des sons 
Tire Lire 
3. Aquila Communications Ltd. 
2 Thorncliffe Park Drive #35 
Toronto, Ontario 
M4H 1H2 
Le Franc;ais Chez Nous: 
Niveau 1 (series) 
Le Franc;ais Chez Nous: 
Niveau 2 (series) 
Images de Montreal 
Images de · Quebec 
Visages du carnaval 
4. The Book Society of Canada Ltd. 
18 
P.O. Box 200 
Agincourt, Ontario 
MIS 386 
je Dis-je Lis 
5. Centre Educatif et Culturel Inc . 
8101, Boulevard Metropolitain 
Montreal, Quebec 
H IJ 1J9 
Abecedaire 
Fabulettes {collection) 
6. Copp Clark Pitman Ltd . 
495 Wellington Street West 
Toronto, Ontario 
M5V 1E9 
Invitation a la lecture 1 
Invitation a la lecture 1: 
Lisons encore 
Invitation a la lecture 2 
7. Marcel Didier Ltee . 
2050, Rue Bleury 
Suite 500 
Montreal, Quebec 
H3A 2J4 
Une souris verte 
8. Editions Etudes Vivantes 
6700 Cote de Liesse 
Saint-Laurent, Quebec 
H4T 1E3 
Virgule (collection) 
9. Editions France Quebec 
3550 Est Rachel 
Montreal, Quebec 
HlW 1A7 
Collection Dick Bruna 
10. Les Editions Heritage Inc. 
300 Arran 
St. Lambert, Quebec 
J4R 1K5 
L'avare 
Le violin 1nagique 
- -- -
11. Les Editions Hurtubise hmh 
7630 Newman 
LaSalle, Quebec 
HSN 1X2 
Contes Amerindiens (collection) 
12. Fitzhenry and Whiteside 
150 Lesmill Road 
Don Mills, Ontario 
M3B 2T5 
La Serie Carrousel (collection) 
"Z u t Al ors, Pierre!" (collection) 
13. Ginn and Company 
Educational Publishers 
3771 Victoria Park Avenue 
Scarborough, Ontario 
MlW 2P9 
Bon accueil les gasses! (collection) 
14. McGraw-Hill Ryerson 
330 Progress Avenue 
Scarborough, Ontario 
MlP 2Z5 
La Serie Carreaute 
15. Les Publications Graficor 
87 Rue de la Riviere 
Varennes, Quebec 
JOL 2PO 
Collection Moustique 
Collection tic tac toe 
16. The Resource Centre 
P.O. Box 190 
Waterloo, Ontario 
N2J 3Z9 
Napoleon Readers 
17. Scholastic Book Services 
123 Newkirk Road 
Richmond Hill, Ontario 
L4C 3G5 
Bourn! (student magazine) 
Teacher References 
1. Academic Press Canada 
55 Barber Greene Road 
Don Mills, Ontario 
M3C 2Al 
Comme Disent Jes Fran<;ais 
2. The Book Society of Canada 
P.O. Box 200 
Agincourt, Ontar1v 
MIS 3B6 
Comment Dit-on .. . ? 
French Phonics Charts 
3 . Gage Publishing Ltd. 
164 Co1nmander Boulevard 
Agincourt, Ontario 
MIS 3C7 
Le coin de lecture (collection) 
Graphie des sons 
A Student Manual of 
French Pronunciation 
Stages Two and Three 
Student References 
1. Aquila Communications Ltd. 
2 Thorncliffe Park Drive #35 
Toronto, Ontario 
M4H 1H2 
Collection Lire 
2 . Centre Educatif et Culture! Inc. 
8101, Boulevard Metropolitain 
Montreal, Quebec 
H lJ 1J9 
Fabulettes (collection) 
3 . Copp Clark Pitman Ltd . 
495 Wellington Street West 
Toronto, Ontario 
M5V 1E9 
Invitation a la lecture 3 
Parlez-moi 
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4. Marcel Didier Ltee. Stages Three and Four 
2050, Rue Bleury 
Suite 500 Student References 
Montreal, Quebec 
H3A 2J4 1 . Aquila Communications Ltd . 
Premier dictionnaire en images 2 Thorncliff Park Drive #35 
Toronto, Ontario 
5. Grolier Ltee. M4H 1H2 
Publications Franc;aises Collection Echos du Quebec 
20 Torbay Road Recits-Legendes-M ysteres (series) Markham, Ontario 
L3R 1G6 2. Copp Clark Pitman Ltd. 
Les Gamins (collection) 495 Wellington Street West 
Toronto, Ontario 
6. The Resource Centre MSV 1E9 
P.O. Box 190 Contes Sympathiques Waterloo, Ontario 
N2J 3Z9 3. Fitzhenry and Whiteside 
En Avant Stage 2 (various titles) 150 Lesmill Road 
Don Mills, Ontario 
7. Scholastic Book Services M3B 2T5 
123 Newkirk Road A venture da11s l'Ouest Richmond Hill, Ontario 
L4C 3G5 4. D. C. Heath Canada Ltd. 
Bonjour (student magazine) Suite 1600 
100 Adelaide Street West 
Toronto, Ontario 
Teacher References MSH 1S9 
1 . Academic Press Canada Passeport au Plaisir (series) 
55 Barber Greene Road 5. The Resource Centre Don Mills, Ontario P.O. Box 190 M3C 2Al Waterloo, Ontario 
Basic French Grammar N2J 3Z9 
2. Centre Educatif et Culture! Inc. En Avant Stage 3 (various titles) 
8101, Boulevard Metropolitain 6. Scholastic Book Services Montreal, Quebec 123 Newkirk Road HlJ 1J9 Richmond Hill, Ontario 
Dictionnaire CEC jeunesse L4C 3G5 
<;a Va (student magazine) 
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Tcacl1cr Ref crc11ccs 3. Centre Educatif et Culture! Inc. 
1 . Aquila Comn1unications Ltd. 
8101, Boulevard Metropolitain 
Montreal, Quebec 
2 'rhorncliff e Park Drive #35 lllj 1J9 
Toronto, Ontario 
Contes fantastiques M4H 1H2 
Panorama de la Les etrangers de la Baie James 
grammaire f ran<;aise Pour le Plaisir (collection) 
Visages du Quebec 
2. Copp Clark Pi tn1an Ltd. Visages de la chanson quebecoise 
495 Wellington Street West 
Toronto, Ontario 4. Copp Clark Pitman Ltd. 
M5V 1E9 495 Wellington Street West 
Petit Dictionnaire CanCJ(iien Toronto, Ontario 
M5V 1E9 
3. Les Editions Fides l.,'affaire quebecoise 
235 Est, Boulevard Dorchester La dr6le d'eqtiipe (series) 
Montreal, Quebec Quebec a la Une H2X 1N9 
Oictionnaire (/es Sy11onyn1es Rions/Rions Encore 
Tour du Monde Francophone et des Antonymes 
4. Les Editions Fran<;aises 5. Fitzhenry and Whiteside 
1411, Rue Ainpere 150 Lesmill Road 
Don Mills, Ontario C. P. 395 
Boucherville, Quebec M3B 2T5 
J4B 6C5 Encore du Plaisir 
Vocabulaire essentiel (dictionary) 
6. D. C. Heath Canada Ltd. 
Suite 1600 
Stages Four and Five 100 Adelaide Street West 
Toronto, Ontario 
Student References M5H 1S9 
Academic Press Canada 
Passeport au Plaisir (series) 
1 . 
55 Barber Greene Road 7. Holt, Rinehart and Winston 
Don Mills, Ontario of Canada, Ltd. 
M3C 2Al 55 Horner Avenue 
Le Petit Nicolas (series) Toronto, Ontario 
M8Z 4X6 
2. Aquila Communications Ltd. Voix canadiennes 
2 Thorncliffe Park Drive #35 
Toronto, Ontario 8. Prentice-Hall Canada Inc. 
M4l-I 1 HZ 1870 Birch1nount Road 
Collection Echos du Quehec Scarborough, Ontario 
MlP2J7 
Chefs-D'Oeuvre lllustres 
Aquila (series) Les OVNI 
Rcci ts-Lcgendes-M ysteres (series) 
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9. The Resource Centre 
P.O. Box 190 
Waterloo, Ontario 
N2J 3Z9 
En Avant Stage 4B 
10. Scholastic Book Services 
123 Newkirk Road 
Richmond Hill, Ontario 
L4C 3G5 
Chez Nous (student magazine) 
Teacher References 
1. Copp Clark Pitman Ltd. 
495 Wellington Street West 
Toronto, Ontario · 
MSV 1E9 
French Structures in Review 
2. D. C. Heath Canada Inc. 
22 
Suite 1600 
100 Adelaide Street West 
Toronto, Ontario 
M5H 1S9 
En bonne forme: 
revisions de grammaire fran9ais 
3. Les Editions Franc;aises, Inc . 
1411, }\ue Ampere 
C.P. 395 
Boucherville, Quebec 
J4B 6C5 
Petit Larousse 
4 . Gage Publishing 
164 Commander Boulevard 
Agincourt, Ontario 
MlS 3C7 
Harrap's Compact English-French/ 
French-English Dictionary 
5. Lidec Inc . 
1083 Van Horne 
Outremont, Quebec 
H2V 1J6 
Le Petit Robert 
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APPENDIX A 
.. 
Voyelles 
[a] mat: 
[a] far: 
[d] the: 
[£] set: 
[e] pay: 
[i] eat: 
[:l] for: 
[o] note: 
[u] boot: 
[y] (i + u): 
[cc](£ + o): 
(0] (e + o): 
Voyelles N asalisees 
[a] nas: 
[£] nas: 
[5] nas: 
[&] nas: 
Demi-Consonnes 
[j] yet: 
[ w] wet: 
[ 4] few: 
Consonnes 
[b] bat: 
[d] do: 
[ f] fee: 
[g] gun: 
[k] key: 
[1] /et: 
[ Il 1 l met: 
TABLEAU PHONETIQUE 
ami, annee, alla, voila, armoire, travailler, boite 
pas, bras, mat, chateau, classe, passer, mois, roi 
que, le, le9on, fenetre, revenir, seras, levez-vous 
tres, c' est, meme, lettre, chaise, connait, soleil 
ecole, ete, j'aurai, donner, chantez, et, mes pieds 
ici, lit, oui, ile, stylo, i111111obile, inutile, pays, hair 
oreille, mort, port, poste, professeur, j'aurai, comme 
oser, hotel, gros, Flot, trop, aussi, beau, chevaux 
ou, ouvert, coil.fer, bouche, bout, loup, trou, goutte 
une, plume, sur, user, durer, du, rue, voulut, sut 
leur, jeune, soeur, oeuf, boeuf, fauteuil, un oeil 
feu, queue, monsieur, mes yeux, des oeufs, heureuse 
dans, quand, champ, temps, semblant, sentir, enfant 
instant, important, {aim, loin, plein, rien, examen 
bon, bonte, nom, nombre, combien, tomber, plongeons 
un, brun, parfum, lundi, humble, empruntons, chacun 
soyez, bien, cahier, pitie, meilleur, nation, travail 
oui, ouest, oiseau, jouaient, fouetter, je souhaite 
Jui, huit, puis-je, je suis, nuage, duel, continuez 
beau, bleu, boire, sabot, robe, meublf s, abri, obeit 
demi, midi, drapeau, Canada, Canadien, adresse, aide 
facteur, bref, difficile, photographie, telephone, fleur 
gateau, gomme, guide, greve, regle, examen, example 
kilometre, cadeau, accord, craie, quart, choeur, excuses 
legume, table, salle, sel, oncle, ville, mille, tranquille 
merci, rnaman, nommez, comme, album, dominer, enorme 
AAl 
[ 11] 
[Jl] 
[I)] 
[r] 
[s] 
[f] 
[t] 
[v] 
[z] 
[3] 
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not: 
• un1on: 
put: 
root: 
so: 
show: 
tea: 
vest: 
zero: 
pleasure: 
numero, canot, fenetre, automne, personne, inutile, fine 
agneau, campagne, montagne, signer, soignez, peig11e 
panier, plafond, pupitre, appel, absent, absolument 
raconter, rouge, role, porte, apres, arriver, fier, beurre 
systeme, grosse, dix, cent, cinq, le9on, attention, sens 
chapeau, cherchant, chien, dimanche, riche, chemin 
the, theatre, tente, tete, attendre, amitie, athlete, mettre 
vous avez, neuf heures, eleves, breve, wagon, vivre 
zero, onze, rose, musique, Jisez, mes, amis, dix-huit, ruse 
jeune, sujet, tragedie, mangeons, age, gfte, Georges 
LA GRAPHIE DES SONS 
La graphie des sons refers to the way in which sounds are written. Students will find 
reading in French easier once they understand the correlation between the sound they 
hear and its symbol in writing. 
' 1 . a == a 
chat voila 
quart ' a 
animal la-bas 
2. an == am == en - em -
sandwich jam be enfant temps 
maman camp gentil novembre 
quand . lampe content decembre 
3. • • • in === a1n :::::I aim 
. 
train {aim v1n 
ma tin . main 
certain 
..... 
4. eau - 0 == 0 au -
beaucoup kilo fan tome . 1aune 
bureau radio all6 auto 
chateau gros bi en tot haut 
5. • • ille J - y - ie -
midi sty lo Marie famille 
samedi bicyclette jolie fille 
ville tricycle boucherie jonquille 
6. • • ait • A a1 - a1s = e1 :::Ill e 
secretaire . Fait . f ete sa1s ne1ge 
aide . lait la Tour peche ma1s 
. f rais etait Eiffel pr et se1na1ne 
. 
seize 
e - et :::::::s et+ double consonne -
Frere bouquet ouest 
. . ... juillet riv1ere verre 
zebre poulet motocyclette 
7 . 
,, 
- et - er = ez es e 
be be manger nez mes Luc et jean 
ecoute regard er marchez ses 
ete boulanger chez des 
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8. u 
tulipe 
voiture 
salut 
9. 0 
po rte 
robe 
soldat 
10. eur 
fleuriste 
peur 
heure 
11 . eu 
neuf 
seul 
jeudi 
12. • OJ 
. 
mo1s 
trois 
froid 
13. • Ul 
minuit 
huit 
. pu1s 
14. OU 
poule 
. 
ouvr1r 
. JOUe 
15. on 
bon 
ball on 
jonquille 
16. • 1er 
. premier 
charcutier 
.. . . 
ep1c1er 
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"' 
- u -
flute 
""' sur 
brtiler 
- om -
trompe 
comptez 
comptoir 
ied -
pied 
assieds-toi 
APPENDIX B 
COGNATES 
While cognates between English and French may seem obvious, teachers should 
not assume that students can identify them automatically. Students need to study 
cognates and practice using them in their reading. Siebert and Crocker (1958) 
distinguish three major categories of cognates: those with slight differences of spelling, 
those with slight differences of meaning, and false cognates. 
The first category contains the following: 
1. e endings which become er {amuser, diner, imposer, placer} or change 
slightly {echanger, mesurer, prouver); 
2. er endings which disappear in English (caln1er, accepter, visiter, preferer}; 
3. ize which becomes iser {organiser, analyser, civiliser}; 
4. ate changing to er (celebrer, separer, irriter); 
5. cate changing to quer {indiquer, i1npliqu_er); 
6. y becoming ier {multiplier, marier, crier); 
7. ish which changes to ir (accomplir, punir, finir); 
8. y becoming e (beaute, humidite, curiosite}; 
9. ous in adverbs becoming eux, euse {curieux, fameuse, joyeuse}; 
10. al in adjectives changing to el, elle {eternel, officiel, reel}; 
11. or in nouns changing to eur {docteur, conducteur, odeur, directeur); 
12. y in nouns becoming ie or i {emploi, delai, ceremonie); 
13. oun changing to on (profond, Fontaine, annoncer); 
14. adding an extra e (riche, soupe, juste, paire, branche}; 
15. ic becoming ique {comique, tonique, republique); 
16. changing er to re {centre, lettre, offre, chambre, octobre}; 
17. k or ck becoming que, quer {brique, marquer, masque}; 
18. s in English replaced by a circumflex {hote, arreter, Foret, honnete}; 
19. ive changing to if, ive {attentif, decisif, respectif}; 
20. the ea sound in English becoming ai {traiter, saison, paix); 
21. s changing to es or e {etudier, espace, etranger, etat, ecole}; 
22. c to ch and el or al to au or eau {chat, chameau, vaisseau}; 
23. ciis becoming lit~ or dt5s {cfecourager, deplacer, desordre); 
24. the prefix ad changing to a before v or j {avantage, avancer, ajuster). 
ABl 
AB2 
Certain cognates have slight differences of meaning. The teacher will have to 
provide students with information and assistance to avoid unnecessary confusion. 
Some examples of this type are: 
vapeur (vapor/steam, mist, fumes) 
sombre (somber/dark) 
repondre (respond/answer, reply) 
sejour (sojourn/stay) 
chagrin (chagrin/regret) 
voyage (voyage/ trip) 
Many apparent cognates do not mean what they imply from their spelling. 
French 
le coin (corner) 
le front (forehead) 
la phrase (sentence) 
tirer (pull, draw) 
rester (to stay, remain) 
la rente (income) 
la piece (room, play) 
injure (wrong, insult) 
le store (window blind) 
English 
coin (la piece, la monnaie) 
in front of (devant) 
a phrase {une locution) 
to tire {fatiguer) 
to rest {se reposer) 
the rent {le loyer) 
a piece (un morceau) 
injury {une blessure} 
store (le magasin) 
-- - -
APPENDIX C 
TO THE STUDENT 
All over the world today there is more interest in learning foreign languages than 
there has ever been. Young people especially are sensitive to the fact that their future 
depends on successful communication, and that this communication exists at two 
levels. 'First, they, as individuals, must be able to communicate with other individuals. 
Secondly, their nation must be able to communicate with other nations. 
In our modern world there is great tension between nations. This tension arises 
from fear, and this fear is based on the lack of understanding between peoples. There 
can be no understanding without communication, and communication depends on 
language. 
Through language we are able to communicate with one another either by word of 
mouth or in writing. If we know only one language we are limited to sharing our ideas 
and our feelings with those who speak the same language. If we know two or more 
languages we are able to communicate with many more people. As a result, we 
discover new worlds. Our knowledge and understanding become broader and deeper 
and our life is enriched. 
The fact that you are now learning French means that you, too, will be able to 
discover new worlds. First of all, you will be able to communicate orally with those 
who speak French. Secondly, you will double your sources of reading material. Twice 
as much information, twice as much experience await you as soon as you are able to 
read a second language. 
When you are learning a language, whether it is your mother tongue or in this 
case French, there are four basic skills to master: 
1. The ability to understand what someone is saying. 
2. The ability to express orally what you feel and think. 
3. The ability to read. 
4. The ability to write. 
The first two skills are most important, because most of our daily life is spent 
either talking with other people, or listening to the television or radio. 
However, the ability to read still plays an important part in our day-to-day life. 
Our daily newspaper, our favorite magazine, the memo sent fron1 .J :- '~ict! to office, the 
professional journals, the exciting wealth of reading materials of all kinds - all these 
experiences depend on basic reading skills. 
Reading is a skill, and, as such, it needs concentrated practice. Playing the piano, 
typing, swimming, carpentry - all these are skills. It takes hours of practice to become 
skilled in any of these endeavours. 
Source: M. Kenny, Heath Structured French R~a~ing Series (T?ronto: D .C. Heath 
Canada Limited, 1972). Reprinted by perm1ss1on of the publisher . 
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As with any skill, you can form good habits or bad habits while developing your 
ability to read French. These few notes are intended to help you form GOOD HABITS 
in reading French. 
When you began your study of French, the printed and written form of the 
language was withheld from you. Your first experience was one of listening to patterns 
of sound spoken by your teacher. You associated meaning with these patterns of 
sound and then you imitated and repeated them until you could say them with some 
success. 
At this initial stage you didn't learn individual, isolated words. You heard 
complete patterns of sounds made up of many words all associated together to convey 
an idea. You dealt in ideas, not in words. 
Read for Main Ideas 
When you read French you must also deal in ideas, not in individual words. 
TRAIN YOUR EYE to deal with patterns of printe.d words just as you trained your ear 
to deal with patterns of spoken words. 
These patterns of printed words correspond to the complete sequence of sound 
you learned orally. Don't let your eye stop at each word as if the word were an island 
unto itself. Within each pattern words are linked together to give an idea. Learn to 
look at this pattern as a unit. Grasp the idea expressed by the unit, then let your eye 
sweep onto the next unit. DEAL IN IDEAS, NOT IN WORDS. For example: 
1. Voila une chaise. 
Your eye hits voila and then jumps to chaise. Voila gives you the idea of poin-
ting at something. Chaise completes the idea by telling us what is being pointed at. In 
reading, une is not an important word for expressing the idea. As the eye passes over 
it, it acts as a subconscious signal to the reader that the word following is the name 
for something. The important message is contained in: 
VOILA une CHAISE. 
Notice the suggested eye movements in the following sentences. The eye stops 
only to take in important facts. 
1. Donne-moi le livre de Jacques. 
DONNE-MOI le LIVRE de JACQUES. 
2. Pourquoi est-ce que tu as f aim? 
POURQUOI est-ce que TU as FAIM? 
The words in large print are those that give the principal ideas . The words in 
small print show the relationship between one word and another; important relation-
ships it is true, but not important for basic communication. 
At this point you should be developing your ability to read so that you are capable 
of taking in the BASIC ideas. In the future years, as you develop your reading skill, 
you will learn how to get full value out of all words in a pattern so that you under-
stand an author's idea more completely. But, at the moment, concentrate on reading 
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for ideas. Read the following sentences for ideas. Remember , TRAIN YOUR EYE TO 
WORK IN SWEEPING MOTIONS. 
1. A Noel, je do1111e un beau cadeau a rnes JJarents. 
2. Aprcs, /'ecolc il joue au h;1seb;1/I avec ses an1is. 
3. Le voleur a pris tout 111011 argent ct tous rnes papiers. 
Check to see if your eye moved from fact to fact. Or did it stop at some word which 
was not necessary for full understanding? 
.. 
1. a NOEL, JE DONNE un beau CADEAU a mes PARENTS. 
2. APRES L'ECOLE, IL joue au BASEBALL avec ses AMIS. 
3. le VOLEUR a PRIS tout mon ARGENT et tous mes PAPIERS. 
Now let us read a paragraph to test your new reading habits. Remember, grasp the 
main idea from each pattern. 
Mme Mercier est dans sa belle cuisine. 11 est sept heures et demie . 
Lentement elle prepare le petit dcjeuner pour sa grande fa1nille . Soudain , le 
telephone sonne. C'est son Frere. 
Did your eye move to the main words without being sidetracked by words of lesser 
importance? 
MME MERCIER CUISINE SEPT HEURES DEMIE 
FAMILLE 
,, ,, 
PREPARE PETIT DE]EUNER 
,, ,, 
TELEPHONE SONNE ' FRERE. 
Now let us work the other way around. I want to give you the basic elements of the 
story. Each line represents a sentence. As fast as you can, read each line. Supply the 
little words that are necessary. 
,, 
RENE MA LADE 
' 
,, ,, 
MERE TELEPHONE DOCTEUR ARRIVE 
,, ,, 
RENE MANGE TROP BONBONS 
MAIS AUSSI EXAMEN 
, 
ECOLE. 
Your story likely turned out to be something like this: 
Rene est rnaladc. Sa 111ere telephone au docteur. Le docteur arrive. Rene 
a mange trop de bonbons. Mais aussi, ii y a un exan1en a ,' 'ticole. 
These are the simple facts. Now see what changes take place when we add adverbs to 
the story. 
Rene est malade ce n1atin . Sa mere telephone tout de suite au docteur. Le 
docteur arrive vite. C'est vrai, Rene est vrairnent malade. 11 a mange trop de 
bonbons. Mais aussi, ii ya un cxa111en a l 'ticolc aujourd'hui. 
As you can see, the basic ideas remain the same. These ideas are richer now that we 
have added the extra colouring of when something happens or how something hap-
pens. However, if we did not understand any of the adverbs , we could still get the 
main ideas . 
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Now that we have added adverbs to the paragraph, let us add some adjectives. 
Le petit Rene est malade ce matin. Sa mere telephone tout de suite au 
docteur. Le bon docteur arrive vite. C'est vrai. Rene est vraiment malade. 11 
a mange trop de bonbons. Mais aussi, il ya un examen de fran~ais a son 
ecole aujourd'hui. 
Just as the adverbs these adjectives add colouring to the words they modify. They add 
extra details of information about the words they describe. 
And yet, if we now take this paragraph and put the words that contain the main ideas 
in large print, we find that we end up with the skeleton frame of words we listed in the 
beginning. 
Le petit RENE est MALADE ce matin. Sa MERE TELEPHONE ,,tout de 
suite au DOCTEUR. Lebon docteur ARRIVE vite. C'est vrai. RENE est 
vraiment malade. II a MANGE TROP de BONBONS. MAIS AUSSI, il ya 
.,,. 
un EXAMEN de fran9ais a son ECOLE aujourd'hui. 
And so, to develop a sound reading skill the first rule is: READ FOR IDEAS. 
Vocabulary 
Naturally, the wider your knowledge of French vocabulary, the more precise the 
information you receive from reading. There are several stages of development. At the 
moment, learn to read for MAIN IDEAS. Here is a way to test your present ability to 
read: 
Try to read the selections contained in this reader and grasp the main ideas. Of 
course there will be words that you don't know, but you will know the key words. 
When you read English there are always words you meet that you don't know. This 
doesn't prevent you from understanding what you are reading. If you want more 
detailed information, you look up the words in the dictionary. This you will do, also, 
in French. But for the moment: READ FOR IDEAS. 
In this book you will find opposite each page of reading a series of exercises which 
will help you to develop a wider and deeper knowledge of words. Work hard at these 
exercises. It is important to develop a wide vocabulary. The exercises will stretch your 
imagination and build vocabulary, and, as a result, they will help you to receive more 
information from your reading. 
Don't be afraid to use your imagination and insight. It isn't necessary to know 
every word to be able to grasp every idea. Every idea is presented within a framework 
called the context. When reading look at the framework, the context within which you 
are working. For example: 
1. Le MNPXZ chasse Jes chats. 
Although you don't know the word MNPXZ, your experience brings to your mind the 
picture of a dog and so MNPXZ or chi en now assumes meaning - not by itself, but 
within the logic of the situation. 
2. Elle 1net le r6ti de boeuf sur la CDG]. 
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In a normal situation there are restrictions automatically placed on where she puts the 
roast beef. Since it is "on" and not "in", the reader is guided to supply the logical 
completion of ''table'' or ''plate''. 
3. 11 Fait froid. Elle boil une bonne tasse de QRSTXYZ. 
Let us suppose you don't know the last word which indicates "what" she is drinking. 
You do know that the weather is cold {il Fait froid). You do know that it is a "good" 
cup of (une bonne tasse de) something. It must be something hot to warm her from 
the cold. Therefore, you know it is something one drinks hot - tea, coffee, cocoa, etc. 
If it is important for your general understanding of the basic idea that you know this 
last word, you should look it up in the dictionary. If all you need is to know that she 
is drinking something hot, then you have all the necessary information and you don't 
need to look up the word. It is enough to grasp the idea that the weather is cold and 
that she is drinking a cup of something that is warming. However, if the line were to 
read: 
ll Fait froid. Elle boit une tasse de QRSTXYZ. Soudai11 elle tombe morte. 
Now, if this were a detective story, and she fell dead immediately upon drinking 
the cup of , what she drank becomes very important. Therefore, if you 
don't know the word QRSTXYZ, you must rush to your dictionary to find out what it 
. 
lS. 
When you meet an unknown word in reading, it is important to ask yourself the 
following questions: 
1. Do I understand the basic idea sufficiently to go on to the next idea? 
2. Must I stop and look up a special word, because if I don't I have LOST the 
MAIN IDEA. 
There are some words in French which look the very same as the English word: 
French, nation; English, nation. Some words have a slightly different form: French, 
chocolat; English, chocolate; French, espace; English, space. 
These words look so similar because they have come into French and English from 
the same root word of an earlier language. Such words are called cognates. 
The English meaning of such words will not be given in the text. Even though 
there might be a slight change in the spelling of the word, develop your ability to 
recognize its "twin" word in English: French, chasser; English, chase. 
When you meet a word you don't know, look at it carefully to see if it resembles a 
French word you already know. See if you can recognize the French family to which it 
belongs, and, as a result, guess its meaning. For example: 
(a) il revient = ii {re)vient 
il vient = he comes 
re = to do the action again 
il revient = he comes back, he comes again 
(b) le comme11cement = commence + ment 
commencer = to begin 
commencement = the beginning 
ACS 
-Verbs 
Read the following paragraph: 
When I home at six, it snowing very heavily. Because I very chilled, I a 
bath right away. Then I my dinner, and I television until I to bed. 
Notice that as you read, you automatically filled in certain words that are missing. 
These words are VERBS. In describing actions or conditions, in describing feelings or 
ideas, VERBS are very important. No sentence can exist without a verb. 
The endings of verb forms indicate the person speaking and the time of the action 
or of the condition: PRESENT, PAST, FUTURE. Time is very important in all our 
lives. We all have a PAST, a PRESENT, and a FUTURE. It is very important that 
when we read we recognize the printed symbols that indicate these divisions of tirne . 
In this book we will concentrate on the printed symbols that indicate to the reader 
that the action takes place in PAST TIME. 
Reading Signals for Recognizing Past Time 
1. PRESENT TENSE OF A VOIR + FORM OF VERB ENDING IN 
, 
~~~~~~~~-e 
. 
_________ l 
j'ai donne, - I have given, I gave 
tu as reussi - you have succeeded, you succeeded 
ii a entendu - he has heard, he heard 
nous avons parle - we have spoken, we spoke 
vous avez obei - you have obeyed, you obeyed 
ils ont attendu - they have waited, they waited 
2. PRESENT TENSE OF ETRE + FORM OF VERB ENDING IN 
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.. 
_________ e 
. 
_________ l 
je suis alle - I have gone, I went 
tu es parti - you have left, you left 
nous sommes arrives - we have arrived, we arrived 
vous etes sortis - you have gone out, you went out 
ils sont revenus - they have returned, they returned 
3 . I 1 tr a v a i 11 e '1 uj o u rli 'h u i: PRES EN 'r 'f I M E 
11 a travaille hi er: PAST TIME 
a. What word in each sentence clearly indicates at what time the action of the 
verb takes place? 
b. What do we call the fan1ily of words to which these two words belong? 
4. 11 travaille: PRESENT TIME 
II a travaille: PAST TIME 
5. 
a . How many words n1ake up the PRESENT TENSE of a French verb? 
b. How many words are needed for a French verb to indicate action in PAST 
TIME? 
Compare these English and French past tenses. 
• I • J a1 travaillc nous avons travaille 
I have worked we have worked 
tu as travailh_; vous avcz travaille 
you have worked vou have 
l 
worked 
il a travaille ifs ont travaille 
he has worked they have worked 
elle a travail le elles ont travaille 
she has worked they have worked 
a. Notice the pattern is the very same in both languages: the present tense of 
the verb "to have" (avoir} , completed by the Past Participle of the verb. 
b . Notice that a verb indicating a co1npleted action in the Past is made up of 
TWO words. 
6. There are a few verbs for which the pattern for a cornpleted action in PAST 
TIME is as follows : the present tense of the verb "to be" {etre) completed by the 
Past Participle of the verb - e .g., je suis alle - I have gone. 
Make a list of these verhs as you meet then1 in your reading experiences. 
7. What is the difference in tin1e between the following examples ? What signal 
reveals this difference ? 
a . 1 . nous travaillons d . 1 . tu vas obeir 
2. nous allons travail/er 2. tu obeis 
3. nous avons travaille 3. tu as obei 
h . 1 . j 'ai laisse e. 1 . ii en/re 
2. jc laisse 2 . il va entrer 
3. je vais laisscr 3. ii est entre 
c. 1 . elle va JJCrlirc 
2. elle a perdu 
3. elle perd 
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Irregular Verbs 
There are some common verbs in French that do not follow a regular pattern. 
They need special attention because they appear and reappear so often in the 
language. In this book we will concentrate on the PRESENT TENSE of the irregular 
verbs DIRE, PARTIR, and VOIR. Learn to recognize all their forms in the PRESENT 
TENSE. 
DIRE - to say 
je dis 
tu dis 
ii diT 
elle diT 
PARTIR - to leave 
je pars 
tu parS 
ii parT 
elle parT 
nous diSons 
vous diTES 
ils diSent 
elles diSent 
vous partons 
vous partez 
ils partent 
elles partent 
SORTIR - to go out, DORMIR - to sleep, are conjugated in the same way. 
VOIR - to see 
. . je VOlS 
tu vois 
il voit 
elle voit 
ACB 
nous voYons 
vous voYez 
ils voient 
elles voient 
, . . . 
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